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Ladies and gentlemen, it is a singular 

privilege to be asked to speak to you tonight. 

You know, I always feel at home with teachers. 

After all, I'm a sort of refugee from a classroom. 

And in the realm of public affairs, I honestly try 

to carry on what you begin in the classroom. 
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freedom of choic a 

classroom. 

~~ 
I salute you as teachers; I salute you also 

" 
as an important and articulate part of the American 

labor movement. It is heartening to find teachers 

who say, as you do, "our strength is our affiliation 

with the AFL-CIO. " And it is heartening that the 

teachers in their embattled struggles, from Calumet 

to New York, have had the support of the labor 

movement, which f or years has been in the forefront 
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of the struggle for public education as an 

essential requirement for political and economic 

democracy. 

This is more than just a matter of mutual 

aid among those who work for a living, regardless of 

the color of their collars. Teachers in their fight 

for professional standards and for their rights as 

employees are also fighting the battle of the 

community for better schools. In this they have 

earned the support of all of us. 

Within the labor movement your union has been 

a symbol of the importance of education and social - ~ 
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progress, and a powerful force against the 

corrupting influence of those who have betrayed 

the labor movement from within. Congress will 

act this year to eliminate corrupt practices 

without crippling legitimate union activities . 

In treating the disease of corruption in unions, 

we do not want to prescribe a treatment that 

maims the patient in trying to cure the disease. 

hatthe final bill is all 

too of 
..... 

those who 

-
labor movement in eliminating 

the unsavpry practices of a union officials . / 

___ =::! 
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Many years ago, when I worked in the field 

of workers' and adult education, I learned to 

appreciate all the more the crucial importance 

of public s chooling in our democracy . I 

learned that the decisions of men and women 

as citizens, as voters, as union members rested 

in large part on the basic education they 

received in our schools . 

This is true even more today than it was 

20 years ago . For all the importance of science 

and technology in our educational system, in 

our lives and in our progress and survival as 

society we will stand or f all by our ability to 

\ 
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cultivate human beings and train citizens. In 

the crucial competition for the preservation and 

triumph of freedom, we will stand or fall by our 

quality as a nation of citizens. This is the 

true meaning of educational systems to which you 

are devoting your lives. If you succeed, we 

cannot fail . 

* * * * * 

The greatest asset of any education system 

-- along with its students -- is not the classroom, 

nor the laboratory, the library nor the playing 

field. Its greatest asset is its teachers. 
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And by the same token, an education system ,... 
cannot rise above its teachers. Through them 

flows the essence which a societyimparts to 

its children. 

The perilous world in which vTe live today 

forces us to reappraise both the educational 

structure and the educational tasks of our 

American society. We know that we are not doing 

as well as we can. 

But to do better, we must understand clearly 

why we need to do better. 

There is of course the direct competitive 

challenge of the Soviet Union. In f act, the very 
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fact of Premier Khrushchev's forthcoming visit 

to the United States is a vivid demonstration of 

what a determined and well-financed educational 

drive has done to take a backward nation to a 

position of enormous strength and prestige in the 

world. 

Among those of us most concerned with the 

massive challenge to our society from the Soviet 

Union have been our own scientists and engineers. 

Dr. Edward Teller and Admiral Hyman Rickover have 

n 
0 

repeatedly warned us that Soviet advances in science 

and engineering threaten actually to surpass achievements 

in our country. 
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It is not merely a question of what we ought 

to be doing in education_~ has come down to a 

categorical imperative : we must consider education 

in terms of the life and death struggle among nations . 

It should be sufficient to emphasize that -
we should set higher priorities on education because 

it is the right thing to do -- because education is 
.......- ------ .-. --

an indispensable means for enriching the lives of 

people -- for raising the levels of human capabilities 

and for deepening understanding. 

Yes, we are falling behind the efforts of other 

nation~~nd equally important, we are falling behind our 

own needs, our own potentials . We are falling behind 

our own ideals . 
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Our own trte needs and purposes, everywhere 

in the world, are to fulfill the real traditions 

and promise of America. As we do this, we grow 

stronger everywhere. As we fail to do this, we 

grow weaker everywhere. 
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iscuse ith you some essential aspec s 

do not intend to discuss with you. what you ought to 

teach, or how you ought to teach. These are questions 

of the greatest public importance, to be determined 

professionally within your profession. They are 

not within the scope of government. The prime 

responsibility of government is to marshal effectively 

the material resources of the nation so that what ought 

to be taught can be taught, taught ~ and taught 

to every American -- taught to every American up 

to the highest level of education he can attain. 
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I have no doubt that, if we can provide the 

material means, the education system and particularly 

its teachers can shape the content of education to 

express our highest intellectual and moral values. 

In saying this, I do not imply that the quantity 

of education can take the place of quality. But quantity 

is everywhere a precondition of quality. When there 

are not enough classrooms and teachers, when teachers 

are grossly underpaid, when many students of ability 

are excluded from the educational process through 

lack of means, to talk only about quality of education 

without reckoning its costs and accepting responsibility 
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for meeting those costs would be a fraud. 

On the contemporary scene, my friends, our 

quantitative defaults in education are surcharged 

with qualitative defaults. When we s~, as a 

nation, that we cannot afford todo~ better, that 

it would be ''inflationary" to spend more for 

education, we are not talking sound economics. 

We are talking nonsense, and worse, downright 

immorality. We are saying that we value frills 

and luxuries more than the goods and services most 

vital in our lives. And when our productive resources 

of manpower and machines, if fully used, could give 

us both the essentials and the luxuries, the moral 
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default of idle resources becomes even more apparent. 

is not, or 1 

trust you wili be :w_itn.: 

~\~ 
@!!!!~ili~J,...J;oae classroom shortage in the 
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~uch more than those required to accommodate increased 

enrollments and replace classrooms abandoned as unfit or 

obsolete. not 

To eliminate this shortage within fi ve years, to replace 

classrooms abandened and to cover new enrollments of more 

students 
than 1.2 million/~K a year, requires about 107,000 new 

classrooms yearly during the next five years. Q* eurruw• 

a five-year construction program of about 4 billion dollars 

a year. 

The States and localities, despite heroic efforts, have 

in recent years been able to expend about 2~ billion dollars 
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a year for classroom construction. If, by the greatest efforts, 

they should average about 3 1/3 billion annually over the next 

five years, theycould build 82,000 classrooms a year. This 

would still be about 25,000 short of the minimum need. By 

1965 we would still be about 125,000 classrooms short. 

If the Murray-Metcalf bill were enacted, and if funds 

thus made available were apportioned by the State and localities 

between capital outlays and teachers' salaries in accord with 

customary patterns, there would be about $900,000,000 available 

for classrooms each year for the next four years. This would 

just about close the gap. 

Second, as to the shortage of public school teachers, and 

the inadequacy of their pay. 

In the ppring of 1959, the consensus among leading educators 

was that the shortage of teachers in our public schools was about 

140,000. Of this, about 40,000 were needed to reduce the student-

teacher ratio to workable levels. And about 100,000 were to 
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replace teachers with insuf ficient training. 

The task over the next five years, if realistically faced, 

is to recruit about 60,000 teachers a year to meet accumulated 

and accumulating needs, plus about 70,000 new teachers each 

year to replace those leaving the public school system. With 

this level of entrants into the teaching field, pro~ed they 

are of high standard, it is estimated that the current 

qualitative shortage might be substantially eliminated five 

years hence. 

It ha ·s ·· been f oulfld impossible to recruit qualified teachers 

at this rate at prevailing levels of teachers' pay. Average 

pay in the public schools is now estimated at $4,775; nearly 

one-fifth of all classroom teachers receive less than $3,500; 

and only one-fifth receive as much as $5,500. If we want the 

number and quality of teachers we need, we must be prepared 

to pay for them. 
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For the sake of justice as well as for the sake of 

recruiting qualified teachers, we need to increase teacher s ' 

pay in the public schools over t he next five years about 

50 percent. Such an advance would bring teachers' salaries 

close to parity without advancing pay in other comparable 

areas of work. 

States and localities cannot carry all of this increased 

rapidly 
burden, even if they expand their efforts more/~ in the 

years ahead than in recent years. The Federal Government, 

with greater resources of national revenue, must act in the 

national interest to assert the priority of the Nation's 

education system. To do this Federal contributions toward 

teachers' pay will need to become an established part of the 

finance base for education. 
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Enactment of the Murray-Metcalf bill, of which I am a 

sponsor, would go a long ways toward meeting the needs. 

* * * * * 

As we look to our school system to lay the base of a 

competent and informed citizenry, so we look to our colleges 

and universities for the development of our intellectual 

leadership. And here too we are falling short. 

I d not s 'Ds !-be o the cynical iew that belittles 

ectual 

progree~ and pro per. 

The task of education in a democracy is to develop 

every intellect to the utmost of its capacity. It is a national 

disgrace that pe~ps as many as 150,000 of our most gifted 



-19-
Q\5~\ 

young people are barred from college because they cannot 

afford the cost. 

The Defense Education Act of 1958 only scratches the 

surface of the need. At the time it was passed, I protested 

vigorously but in vain against its aieeaa-., •••me are grudging 

conditions. This is why I have proposed my Students• Aid bill, 

with appropriations for scholarshi s rising gradually to 

184 million dollars a year by fiscal 1963. I have also proposed 

tax credits, up to $450 a year for parents paying college 

tuition and fees. 

Federal funds are also needed to assist the expansion of 

physical plants at colleges and universities,and for related 

purposes. 

My friends, what are the main objections to an expanding 

educational program along these lines? Especially, what are 

the objections to the Federal participation which is essential 

to this expansion? 
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The first objection is an offspring of the spirit of 

aegregation. My views on this subject are known to you all. 

I am happy that the AFT has taken a similar view. As a one-

time teacher, I share your pride in your firm advocacy of the 

advancement of school desegregation. I do not see how anyone 

who is true to the vows of this profession can take any other 

position. I note too that it has cost you the support of 

some who would otherwise be your adherents. This is something 

else that you and I have in common! 

The second objection is that Federal aid would mean Federal 

interference in the educat±on process. In fact, by providing 

federal grants to the States, which then could use the money 

for either classroom construction or teacher salaries, we can 

restore local control. How much control over education does a local 

school district have when it is bonded to the limit, operating 
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on split shifts in aging, inadequate buildings with underpaid 

teachers who do not have minimum teaching qualifications? The 

legislation I have introduced to give federal aid to States 

for school construction and teacher salaries expressly prohibits 

any federal control . In 1950, as chairman of the Senate School 

Construction Subcommittee, I sponsored the bill which became 

law and now provides money for school construction in areas 

where families in federal service put too heavy a burden on 

local school facilities. Since that time Congress has appropriated 

more than $1.8 billion for construction and operations of schools 

in such areas. There has never been the slightest hint of 

federal control in the administration of this money. 

The third objection is that "we cannot afford the cost". 

This merits close attention, because of the fog of cultivated 

ignorance on this subject. 
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What is the Federal Government now spending for education? 

The amount proposed in the President's original budget for 

fiscal 1960 comes to only $2.68 per year for every man, woman 

and child in the United States. It comes to only about six-

tenths of one percent of the total proposed Federal Budget. 

It comes to less than one-tenth of one percent of the estimated 

total output of goods and services of the United 
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states. 

This is indeed a sad commentary upon our scale of national values, 

as registered by the Budget of the Government of all the people. 

We are told, however, that there are so many other essentials in the 

Federal Budget that there is room only for a token payment toward our 

educational needs. This is far from the truth. The truth is that, as we 

have the needs, so too we have the resources, if we will but use them. 

There is no true economy in neglecting the greatest priorities of 

our national needs, among which education ranks very high. It has not been 

sound economy, even by the narrower and more traditional economic tests. 

The same restrictive thinking which has neglected the great priorities has 

led to po~icies which have repressed our general rate of economic growth. 

The slowdown in the rate of economic growth since the end of the 

Korean war has meant idleness of men and machines which has cost the 

country tens of billions of dollars. As a consequence, tax revenues of 

Federal, State and local Governments, during the period 1953-1958 alone, 

were 30-35 billion dollars less than they would have been under conditions 

of full employment and normal economic growth. With these additional 

revenues, we could have met the great priorities of our national needs, 
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without budgetary deficits or inflation. 

Those of us who have urged policies for economic growth for the 

past 3 or 4 years have been scoffed at, laughed at and chastised from 

the highest official places. Now I am glad to see that we have made 

some converts in those same places . The Cabinet Committee on Price 

Stability for Economic Growth, under the Cti~anship of the Vice President, 

which at the end of June was sounding the alarums of inflation, now, less 

than two months later, has discovered that the "inflation" has been brought 

under control after all and solemnly proclaims the importance of economic 

growth. Now that we have converted them, I hope they succeed in converting 

those who make the Budget and the economic policies of the Government . 

Both the threat of inflation and Federal budgetary deficits have 

e Government !s repressive economic policies, which 

in essential programs. 

greater than ever. before, except when the country was at war, 

continued neglect of educatio and other national needs . 

We should know, by now, that we cannot protect the Federal Budget 
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by neglecting the needs of the Nation. 

So, where should we go from here -- and how? 

Where would the money come from to do this job? 

There are those who say that we should cut back on non-essentials, 

or at least on luxuries, in order to get the things we need most. If this 

were necessary, I would favor it. 

There are those who say that we should raise ta~ rates or impose 

new taxes to support these essential programs. If this were necessary, 

I would favor it. 

I would vote for either of these if that was the only way to get 

the schools and other things we need so greatly. But this approach seems 

to me to neglect the productive power -- the new technology -- which is the 

hallmark of America. 

We cannot afford, in the space age, to divide scarcity. We need 

instead to plan to share abundance. Our needs are not for one kind of 

public service, but for many. Our needs are for more public services, 

as well as for more private economic progress. 

What makes democracy stronger than totalitarianism is not superior 
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power to suppress one kind of progress in order to attain another. Our 

greater inherent strength, the great strength of democracy, is in the 

ability of free people to plan and use their free system, to sustain 

their values and serve their needs more fully than the totalitarians. 

We do not seek to excel them in the taxes which the state, in one form or 

another, imposes. We can excel them in the energies which we voluntarily 

release and put to use in the service of all men. 

But this voluntary release of our energies requires purposefulness 

and planning. It requires a concert of act ion at all levels, private and 

public, local, state, and Federal. 

If we attain this concert, we can activat e and maintain the 5 percent 

average annual growth rate urged by the Rockefeller Report and other com-

petent studies. This growth rate would yield us, for the period 1958-1964 

as a whole, about 4oo billion dollars more of national output than would 

result from the low average annual growth rate of less than 2t percent 

from 1953 through 1957· 

It would yield about 70 billion dollars in Federal, State and local 

revenues, at existing tax rates. In Federal revenues alone, the yield 
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would be more than 50 billion. 

On this basis, we could not only do the education job, we could 

also enlarge social security, improve health services, clear slums and 

redevelop urban areas, expand national security efforts, and participate 

in international economic cooperation on a worthy scale -- and without 

inflation. 

A Federal Budget geared to these tasks, in a fully expanding 

economy, while it would increase in dollars, would steadily shrink in 

relation to the total economy. The Budget would thus become less burden-

some, easier to balance, and less inflationary. 

We have the resources to meet our needs - and then s:> me. The only 

question is whether we use them or let them languish. The only question 

is whether we can expand our thought, expand our action, expand our 

concept of private and public responsibility, to the challenge of the times. 

We live not only in the space age of missiles, but also in the space 

age of economic and technical capabilities. We must lift our vigor and our 

courage to space-age proportions. 

As we do so, our goal is not to outstrip another country or another 
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society. Our goal is to realize., fully and freely, the best of ourselves. 

Our aim is not to outstrip an adversary. It is to show the world 

what a free society is capable of, not only in material things but in the 

riches of mind and spirit which have been the greatness of democracy. 

Out task is to make ourselves strong, not to fight a war but to 

prevent one -- not to flaunt our strength, but to show that the strong 

can be also wise and patient and firm and persistent in the pursuit 

of peace. 
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I am flattered that you have asked me to speak here. I feel 

wholly at home and among :friends in this great assembly of 

"Once a teacher, always a teacher, " and although 

kJ fAAtf-W-~ 
Gf political science f. , I am always at heart a 

The process of democracy is at base a process of the education of 

free men for decisions by free will. This is what distinguishes democracy 

- - tt 
from dictatorship~ which substitutes propaganda for education and brain-

washing for freedom of choice. This is why, as a politician, I am proud 

to co1mt myself a teacher, carrying on in the realm of public affairs 

what you have begun in the classroom. 

I salute you as teachers; I salute you also as an important and 

articulate part of the American labor movement. :S tbasa gaye yhep the 

t is heartening to find teachers who say' as you do' f r our grea bos t sffi1T":!:te 

rJit strength is our affiliation with the AFL-ClO " ~ is heartening that 
(\ 

the teachers in their embattled struggles , from Calumet to New York, have 
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had the support of the labor movementt 

This is more than just a matter of mutual aid among those who 

work for a living, regardless of the color of their collars. Teachers 

in their fight for professional standards and for their rights as employees 

,i,.. t '-fw, I XJ~/ ~ ~ 
are also fighting the battle of the community for better schools, ~ e 

against demagogic anti-labor propaganda and punitive anti-labor legislation - -

Pr.es.-ident of the United States himself--~-~,._ 

in A:me1 M;a. 

~·U<."\..+A~ J,H f ( 
:9:a.EI::IJl.~];,.;.jiil-l:l&C:.lt.lJJS~m::~..:IDle:tleO..-thr-e H-ous iac ! • 18 PI'1Yer£l.!l 

Y1--~~ ~ ~ ~ 1 , ~..tltf.t'";t-
. g..,. = I am COld' ielont 

~~(.I.A.- ~~r--~ 11.. h;l 4. -\~ ll/-.~ 
,@at )Pe Sehle±9 uiJJ ;& 'ib98elt iii :tQGd~ing some of •these, But with the . 

t 'l...t, ~ 6-/.. vc 'tA•J.t-ftf• ~ ~I 'lV-<... I~> . ... L fAu.L~· ~.~../ I i.AJ ti<V, ~~ ~4 v. 
! w-&2 ~c ~Pi, -lZJcdy 1.41'-4 ~~ 

President's blessing, the final bill ii! . almoet .. eePtaiB 'ie bear at many 



Within the labor movement your union has been a symbol of the 

importance of education and social progress, and a powerful force against 

the corrupting influence of those who have betrayed the labor movement from within. 

Congress will act this year to eliminate corrupt practices without crippling 

legitimate union activities . In treating t he disease of corruption 

that ... in unions, we do notvant to prescribe a treatment/maims t he patient in 

trying to cure the disease . But I am frank to say that the final bill 

is all too likely to bear at some points the mark of those who are more 

interested in punishing the labor movement as a whole than i~ eliminating 
J 

the unsavory practices of a few discredited union officials . 
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Many years ago, when I worked in the f'ield of' workers~ education, 

1).0.~~ 
I learned to appreciate the crucial :importance of' public schooling in our 

/1. 

democracy. I learned that the dec is ions of' men and women as citizens, as 

. -MJ.r 
p,._. ,~,. 

voters, as union members reste~on the basic education they received in 

p 
our schools. This is true even more today than it was 20 years ago. For 

all the :importance of' science and technology in our educational system, in 

Wv"-
our lives and in tire progress and survival as a societyl we will stand or 

f'all by our ability to cultivate human beings and train citizens . In the 
-----,-

crucial competition f'or the preservation and triumph of' freedom, we will 

stand or f'all by our quality a s a nation of' citizens ; This is the true 

meaning of' educational systems to which you are devoting your lives. If' 

you succeed, we cannot f'ail. 

The greatest asset of' any education system - along with its 

students - - is not the clas sroom, nor the laboratory, the library nor the 

playing f'ield Its greatest asset i s its teachers . 

And by the same token , an education system cannot rise above its 

teachers . Through them f'lows the essence which a society imparts to its 

children. 
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in which we live today forces us to reappraise 

u..l 
our American society. We know that we are not 

doing a s well as we can. 

But to do better, we must nnderstand clearly why we need to do 

an 

the ch~f 

Our own true needs and purposes , everywhere in the world, are to 

~ 
fulfill the real traditions and promise of~~ we fail to do 

this , we grow weaker everywhere. [As we do this, we grow stronger ever~ 

Because I have been chosen by the people to serve them through their 



INSERT AFTER v10RDS M_.illi __ _._. ... Uilt- " need to do better. n 

There is of course the direct cort:q)etitive challenge of the Soviet 

I U ni.on. In fact, the very fact of Premier Khruschchev s forthconrl.tg 
" 

visit to the United States is a vivid demonstration of what a determined 

and well-financed educational drilre has done to take :kkBx a imi:cx backward 

nation to a position of enormous strength and prestige i~ the world. 

Among 
' /lhoseof us most co merned with the massive challenge to our 

society from the Soviet Union have been our own scientiess and engineeers. 

Dr. fdward T ller and ••iii Admiral Hyman Rickover has-e reoeatedly -warned '"' 

us that Soviet advances in science and engineering threaten actually to 

surpass achieve:rm nts in our country. 

It is not me:eely a question of what we ought to be doing in 

education/ It has come down to a categorical imperative: we must consider 

education in terms of the life and death struggle of = :bat: among nations. 

It should be sufficient to emphasize that. MIII!IIMMI•• we lill-llliliacc should 

set higher priorities on educ ·t ion because it is the right thing to do 

because . education is an indispensable means for enriching the lives of 
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and for 
people -- for raising the levels of hu3an capabilities' deppening 

understanding.xnicx 

Yes, we are falling behind the efforts of oth3r natioas, and equally 

important, ue are falling behind our om needs, our own potentials. 1Je 

are falling behind our own ideali. 

/ 



5 

~liZ--

government, I propose tonight to discuss with you ~ essential aspects 

of the Government's role in educational affairs. I do not intent to 

discuss with you what you ought to teach, or how you ought to teach. 

These are questions of tbe greatest public :importance, to be determined 

professionally within your profession. They are not within the scope of 

government . The prime responsibility of government is to marshal effect-

ively the material resources of the nation so that what ought to be taught 

can be taught, taught well, and taught to every American - - taught to every 

American up to tbe highest level of education he can attain. 

I have no doubt that, if we can provide the material means, the 

education system and particularly its teachers can shape tbe content of 

education to express our highest intellectual and moral values . 

In saying this, I do not imply that tbe quantity of education can 

take the place of quality. But quantity is everywhere a precondition of 

classrooms and teachers, when teachers are grossly underpaid, when many 

students of ability are excluded from the educational process through 

lack of means, to talk only about quality of education without reckoning 

its costs and accepting responsibility for meeting those costs would be 

j. 
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a :fraud. 

On the contemporary scene, my :friends, our quantitative defaults 

in education are surcharged with qualitative defaults. When we say, as 

,, ,, 
a nation, that we cannot a:f:ford to do better, that it would be inflationary 

to spend more :for education, we are not talking so1m.d economics. We are 

talking nonsense, and worse, downright :llmnorali ty. We are saying that we 

value :frills and luxuries more than the goods and services most vital in 

our lives. And when our productive resources of manpower and machines, 

if fully used, could give us both the essentials and the luxuries, the 

moral default of idle resources becomes even more apparent. 

I know that all of you here are familiar with this default. But 

evidently, the nation-at-large is not, or it would take arms in righteous 

indignation. And so I trust you will bear with me, while I bring a few 

:facts to the strengthening of your cause. 

First, as to the classroom shortage in the public schools of the 

United States, from the kindergarten through the high school. 

In 1955, the Department of Health, Education and Welfare, on the 

a 
basis of/comprehensive nationwide survey by the States and localities, 

reported a classroom shortage of 312,000, as of the fall of 1952. Between 
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then and the fall of 1958 , the number of classrooms built was eMs sb nt 

II) 
than those required ' bc:rae 

sr.oo:r:n.s were ne.a 

/ ,, ~~~ 

t'i.,_ J!. ..1.2- "~ ~VI(.t 1 ~ a·~ .l. ~ ~ ~ -4.-
the e'\iN'eat c J as srcmn ellortage , J~i e\"eft "By m :tn imum fa.i~t.anda:t ds, i 'fl"' 

~ ~~~ 
at leas'6 £09 ;~00 .. 

To eliminate this shortage within five years, to replace classrooms 

and to cover new enroll-

menta of more than 1.2 million students a year, requires about 107,000 

new classrooms yearly during the next five years . At current costs for 

classrooms and related facilitie s , this would require a five-year construe -

tion program of about 4 billion dollars a year. 

The States and localities , despite heroic efforts, have in recent 

years been able to expand ~about 2~ billion dollars a year for classroom 
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{vi l'f~ t 
f they should average 
)" about 3-1/3 billion annually 

over the next five years .. 8: B:e~elileB:!'l: effe~~;t ..... ~J etjv:e....:OO i;he-ip !"888'Y:P988 • 

t~ CJC. 
i;be e;rre~ege 

about 25 ,000 short of the minmum need.,. of £97 1 ~. By 1965 we would still 

be about 125,000 classrooms short ,of ell! '»+'Mti!if cis. 

IT the Murray-Metcalf bill were enacted, and if funds thus made 

available were apportioned by the States and localities between capital 

outlays and teachers ' salaries in accord with cus tomary patterns, there 

t" tj () IJ 1 ~/ ~ i_ 1 .C/vt. 
would be about ~ej,,i£n dollars available saah yaap for classrooms for 

a.GQut eReli@lrt '6e close the - gap. 
~ 

I-

Second , as to the shortage of public s chool teachers, and the 

inadequacy of their pay. 

In the spring of 1959, the consensus among leading educators was 

that the shortage of ~achers in our public schools was about 140, 000_. Of 

this, about 40,000 were needed to reduce the student-teacher ratio to 

workable levels. And about 100 , 000 were to replace teachers with insuf-

ficient training . 
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The task over the next five years, if realistically faced, is to 

recruit about 60,000 teachers a year to meet accumulated and accumulat:lng 

needs, plus about 70,000 new teachers each year to replace those leaving 

the public school system. With this level of entrants into the teaching 

field, provided they are of high standard, it is estimated that the current 

qualitative shortage might be substantially eliminated five years hence. 

But 
,d ~ ·£...o-~ ~ k ..UU.~ ~f-""' J':tAtitJ.tL 
this rate of :tm:@h Bbeateift!'i i;sa.e~:r ~crui±znep+ is (3ei!Eia8"1:lPa-tiy 

a..r , ... ;..;_ .)1" J.L M-~~ 
~~:ls=ltlb~~~,...levels of teachers 1 pay. ~ berage pay in the 

" of all classroom 
public schools is now estimated at $4,775; nearly one-fifth DDi::mJcml 

teachers receive less than $3,500; and only one-fifth receive as 

much as $5,500. If we want the number and quality of teachers we need, 

we must be prepared to pay for them . 
• ().d ~u. 

i I" 
~ ~ '>vl.a A._ -t;- A,.)\-(. \.l . ,_.,. 1 I .W ~ 
teachers 1 pay in the public schools ilo a li...:k, five years 

Such an advance would bring teachers' salaries close to parity with advancing 

:the 
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States of this increased 

burden, even if they expand their efforts more rapidly in the years ahead 

than in recent years The Federal Government, with greater resour-ces of 

national rev:enue, must act in the national interest to assent the priority 

of the Nation's education system. To do this Federal contributions toward 

As we look to our school system to lay the base of a competent and 

informed citizenry, so we look to our colleges and universities for the 

development of our intellectual leadership. And here too we are falling 

short. 

I do not subscribe to the cynical view that belittles intellectuals. 

Whether in the sciences, or in education, or in the arts of human and social 

relations, or in the cultural arts, or in government, we must look to the Ji-IIA-PC..1 

intellec~ for those creative innovations and achievements by which our 
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The task of education in a democracy is to develop every intellect 

to the utmost of its capacity. It is a national disgrace that perhaps as 

many as 150,000 of our most gifted young people are barred from college 

because they cannot afford the cost. 

The Defense Education Act of 1958 only scratches the surface of the 

need At the t:lme it was passed, I protested vigorously but in vain against 

its niggardly terms and grudging conditions. This is why I have proposed 

my Students' Aid bill, with appropriations for scholarships rising gradually 

to 184 million dollars a year by fiscal 1963. I have also proposed tax 

credits, up to $450 a year for parents paying college tuition and fees. 

Federal funds are also needed to assist the expansion of physical 

plant at colleges and universities, and for related purposes. 

My :friends, what are the main objections to an expanding educational 

program along these lines? Especially, what are the objections to the 

Federal participation which is essential to this expansion? 

The first objection is an offspring of the spirit of segregation . 

My views on this subject are known to you all. I am happy that the AFT has 

taken a similar view. As a one-t:lme teacher, I share your pride in your 
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your firm advocacy of the advancement of school desegregation . I do not 

see how anyone who is true to the vows of this profession can take any 

other position . I note too that it has cost you the support of who 

would otherwise be your adherents. This is something else that you and I 

have in common! 

------·~·~--~··--~~~·~--w~~~---------------------------------------------
----

~ 
\ 

1 

FEDERAL AJD -- NOT FEDERAL CONTROL -- A :persistent argument against a~federal 

school aid proposSl warns of "creeping" federal control in education.. In fact, by 

providing federal grants to the States, which then could use the mone or either 

classroom construction or teacher salaries 1 we can restore local control. How much 

control over education does a. local school district have When it is bonded to the 

l imit, operating on split shifts in aging, inadequate buildings with underpaid teach

ers who don't have minimum teaching qualifications? The legislation I have intro

duced to gi ve federal aid to States for school construction and teacher salaries ex

pressly prohibits ~ federal control. In 1950, as chairman of the Senate S$ool

Construction Subcoiiliilttee 1 I sponsored the bill which became law and now providesj 

money for school construction in areas where families in federal service put too 
heavy a burden on local school facilities. Since that time Congress has appropri 

more than $1. 8 billion for construction and operations of schools in such areas. 

'lbere has never been the slightest hint of federal control in the administration of 

s money. 

YOUTH OPPORI'UNITI PROGRAM -- Under the School Support Act which I am sponsoring with 

Senator Hurray, the federal government would provide each State with $25 per school

age child the first year, $50 the second year, $75 the third year and $100 for fol

lowing years. This would come to about $1.1 billion the first year and would level .. . 

off at about $4.7 billion. That looks like a lot of money -- but it is not eno · 

to take care of our school needs, even by the standards of the u. s. Office of u

cation which tries to justify the ":penny-wise, pound-foolish" policies of the pres

ent Administration. I am also sponsoring a comprehensive Youth Opportunity Program 

including college scholarships based on merit and need and tax credits to help fam

ilies or individuals paying tuition for advanced education. 

Recent public opinion polls show that more than 70 per cent of the American 

people favor federal aid for education. We have an obligation to provide good edu-

cationa.l opportunities for America's young people. We must fulfill our responsi-

bility to the present and future generations of school children. 

- 30 -
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States. 

This is indeed a sad connnentary upon our scale of' national values, 

as registered by the Budget of' the Government of' all the people. 

We are told, however, that there are so many other essentials in 

the Federal Budget that there is roam only f'or a token payment toward our 

educational needs. This is f'ar f'ram the truth. The truth is that, as we 

have the needs, so too we have the resources, if' we will but use them. 

There is no true economy in neglecting the greatest priorities of' 

our national needs, among which education ranks very high. It has not been 

sound economy, even by the narrower and more traditional economic tests. 

The same restrictive thinking which has neglected the great priorities has 

led to policies which have repressed our general rate of' economic growth. 

~~(~ 
The p~ rate of' economic growth since the end of' the 

~~J _J.ff ...VA-L-1 ~ \ ~ ft ( vJ;_(J... ~ 
Korean war has cost the country tens of' billions of' dollars, ·!!-~8ii-0'4ISI~f:l" 

;.. 

\ 

~ As a consequence, tax revenues of' Federal, 

State and local Governments, during the period 1953-1958 alone, were 

30-35 billion dollars less than they would have been under conditions 

of' f'ull employment and normal economic growth . With these additional 
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revenues, we could have met the great priori ties of' our national needs, 

without budgetary deficits or inf'la t ion. 

)> Both the threat of' inflation and Federal budgetary deficits have been 

aggravated by the Government's repressive economic policies, which have held 

back economic growth and caused shortages in essential programs. We all 

know that the recent def'ici ts in the Federal Budget have been greater than 

ever before, except when the country was at war, in spite of' continued 

neglect of' education and other national needs . 

We should know, by now, that we cannot protect the Federal Budget 

by neglecting the needs of' the Nation. 

So, where should we go f'rom here -- and how? 

---
he programs which I have outlined would, if' carri~H-f.:t-__ 

Federal outlays f'or ion dollars in the President's 

original fiscal 1960 Bu ~ billion five years hence . On a 

per capita 

With such increases, educational tlays would be a considerably 

larger portion of' the likely Federal Budget f'ive years hence than they are 
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Those of us v-1ho have ~ urged policies for economic 

growth for the past 3 or 4 years have been :dunmts.X ");( scoffed a t I 
~laughed at and chastised from~ from the highest official~. · 

tM.. t~ ~ Fc.u... .. Now I am glad to Eee that we have made some converts!\ The Cabinet 
Comm:i!ttee on Price Stability~ Economic Growth , under 'hhe chairmanship 
oft he Vice President , which b at the end of June was sounding the 
alarums of inflation, ix now, less t han two months later, has dis covered 

~~ that the "inflation" has been ~rought under control f.. and ~ 

importance of ea::momic growth. 

Now that we have converted them, I hope they succeed in converting 
those who make the Budget and the economic policies of the Government. 
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they are now small out o£ all proportion to the 

~Where would the money come from to do this job? 

There are those who say that we should cut back on non-essentials, 

or at least on luxuries, in order to get the things we need most. If this 

were necessary, I would favor it. 

There are those who say that we should raise tax rates or impose 

new taxes to support these essential programs. If this were necessary, 

I would favor it. 

I would vote for either of these if that was the only way to get 

the schools and other things we need so greatly . But this approach seems 

to me to neglect the productive power -- the new technology - - which is the 
\ 

hallmark of America. 

We cannot afford, in the space age, to divide scarcity. We need 

instead to plan to share abundance. Our needs are not for one kind of 

public service, but for many . Our needs are~~---. for more public 

services, 

vlhat makes democracy stronger than totalitarianism is not superior 

power to suppress one kind of progress in order to attain another. Our 
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greater mherent strength, the great strength of democracy, is ln. the 

ability of free people to plan and use their free system, to sustain 

their values and serve their needs more fully than the totalitarians. 

imposes. We can excel them ln. the energies which we voluntarily release 

and put to use in the service of all men 

But this voluntary release of our energies requires purposefulness 

and planning. It requir~s a concert of action at all levels, private and 

public, local, State, and Federal. 

If we attain this concert, we can activate and maintain the 5 percent 

average annual growth rate urged by the Rockefeller Report and other com-

petent studies. This growth rate would yield us, for the period 1958-1964 

as a whole, about 400 billion dollars more of national output than would 

result from the low average annual growth rate of less than 2~ percent 

f'rOin 1953 through 19~-
It would yield about 70 billion dollars ln. Federal, State and local 

revenues, at existing tax rates. In Federal revenues alone the yield would 

be more than 50 billion. 
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On this basis, we could not only do the education job . We could 

also enlarge social security, improve health services, clear slums and 

redevelop urban areas, expand national security efforts, and participate 

in international economic cooperation on a worthy scale- - ~ ~'fwur 
J,.AJ-f.J_'fvt.t. H • 

{- A Federal Budget geared to these tasks, in a fully expanding 

economy, while it would increase in dollars, would steadily shrink in 

relation to the total economy . The Budget would thus become less burden-

some, easier to balance, and less inflationary. 

We have the resources to meet our needs - and then some. The only 

question is whether we use them or let them languish. The only question is 

whether we can expand our thought, expand our action, expand our concept of 

private and public responsibility, to the challenge of these times. 

We live not only in the space age of missiles, but also in the space 

age of economic and technical capabilities . We must lift our vigor and our 

courage to space-age proportions. 

As we do so, our goal is not to outstrip another country or another 

society. Our goal is to realize, fully and freely, the best of ourselves. 

Our aim is not to outstrip an adversary. It is to show the world 
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what a free society is capable of, not only in material things but in the 

riches of mind and spirit which have been the greatness of democracy. 

Our task is to make ourselves strong, not to fight a war but to 

prevent one -- not to flaunt our strength, but. to show that the strong 

can be also wise the pursuit of 

peace . 
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