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"Civilization", said H. G, Wells, "is a race between

' ,b education and catas trophe &
{ L Itis a race we are by no means sure pf__winning, for/

in many wavs, these are more tfymg times than any to

uy hich Tom Paine alerted us,/ These are times that try the

souls of those who seek to save man from the perils of the

J / Frclﬂ
v / ~"\ arms race and 4the threat of further confrentations between
nations.
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They are perilous times for the managers of our
national economy, and for those who are responsible for
the strength and vitality of our cities.

They are especially trying times for those in charge
of our schools.

In this seventh decade of the 20th century, as we
approach our nation's bi-centennial year, our schools are

still seeking to cross the gulf between the lntellectual ellte

[ S,
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and the funct10nal llllterate Though man can now expiore
new worlds in space, in our earth-bound classrooms we still
seek the words to reach, the spark to touch, and the
" ——— j “-/
techniques to best entice our brilliant and our not-so-brilliant
students.
/_\As one who has returned to the profession after a long

interval, | am specially aware of the changes that have
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L occurred in our institutions, our techniques and -- perhaps
most of all --in our students and their expectations,

Cu%»f In an earlier America, the student body in our colleges

and universities tended to be homogeneous -- it was pretty
'much all white and mostly midd!le and upper class. Today --
as a result of less restrictive admission criteria and special
financial aid programs -- it is beginning at last to be more
truly representative of the whole society.

L W These changes on the college and university level are

v’ reflected in our elementary and secondary schools. A bright

s o

J"‘ inner-city youngster who would once have headed for the street
m, as soon as it was legal (or before) today may head for the
campus through Upward Bound or other special programs.

—

4 Such a successful youngster sets an example for his friends,

Once he does, school, rather than the street, may at last be
/ - =
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k\' seen as an avenue to success.)\PublicIy supported education
pesmm e CumeT S SRR

—

for the poor and the black is no longer limited to elementary

TR gy

and secondary school; today almost 60 million Americans are

f T

enrolled in pre-schoel to post-doctoral programs and  more

e e

of them than ever before are members of minority groups -- at

both ends of the education spectrum.

Z\In just four years -~ from 1964 to 1968 -- the non-white

-'1.:,131 ATLLPE;

population of our colleges and universities almost doubled,

4 But three factors make this information less than satisfying:
- () The entire college population was growing at _
close to the same rate; ;'*i

(2) Although 12 percent of the college;agg youngsters
in the country are black, only six percent of this year's
freshman at all post-high school institutions (two yeér and

four year) are black: and



(3) Over 40 percent of thepm black &.

still attend all-black colleges -- mostly in the South,

Still -- though this is far from thundering change --
itis progress. As recently as 1966, more than ﬁﬁmlack
college students were in all<black schools.

So we have begun the task of re-distributing our
college population. According to the American Council on
Education, this change -- this re-distribution -- is largely
the resuit of initiatives from the private institutions.

Almost all these youngsters -- the ten percent who no
longer atiend all-black schools -- today attend non-public
institutions.

In the past decade we have made a special effort in our
nation to encourage individual growth, and to make it possible

o
for more people to have a-bu'gﬁgortunity to improve

their circumstances.
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Despite all these efforts, public and private, too many
of our citizens still suffer educational deprivation, -
Too many of our youngsters still terminate their formal

education before they are equipped to partici pate in contemporary

society.

If the present drop-out rate continues, in the 1970's

we will have 35 million adults in the labor force without a

high-school diploma, without the skills and the education
L to take their place in the world of work, T, ‘14.2"
We know the high-school d:SB out is twiggis likely to M
\ be unemployed as the high-school grad.uate, and five times as |

likely as the college graduatel_{he cost of an inadequate oran

/ mcomplete education is high -- mot only in the unemployment
\ - """""" - g S
\-/¢, benefits that come out of all our pocketbooks, but in the loss

Witisec o e ot v e

greatest natural resource. F'-Z éﬂ _
Nm.m.‘,--.._ —— |
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) to the nation of human potential. People, cfter all, are our
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‘ In our commendable concern for the contamination of our
oy

physical environment, let us not lose sight of the contamination
- A L s ]

of the educational environment, for this is an essential element

o m————TTR
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of our great conservation effort..

he heads of the young with important and basic
——

knowledge has always been one of mankind's most important --

and most baffling -- tasks,
——
L’" Unfortunately, all children do not come to school ready to

take advantage of their intellectual oPpDrtuE‘ties. ]

The educational environment is not just the school, the teacher,

i o
— IR A T e

and the stu tbt is above all the home, the neighborhood' the
T ' NI AT

community, the city.f The learning experience starts with birth

4

The learning capability begins with conception -- prenatal care --

the diet and nourishment in those critical first 4 or 5 years.
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The learning desire may well be determined by the stimulation or

lack of it in the home or the neighborhood. What this means in

plain talk is that better education requires a better social

[ —

environment, !It means that educators must commit themselves

r—

to community action -- to equal opportunity all the way -- to open
—— i B P R —— o
neighborhoods -- to a massive program of rehabilitation of our
P———————— s P ——
cities and to new cities -- to all that and more.
— T e

t Yes, some of our children arrive at school unable to pronounce
—— —

their own name) never having held a pencil or seen a bookl\Many

are unable to identify such common objects as chairs, tables and
———— .

cookiesL Many come with empty stomaches, with serious medical
—— P i T

and dental problemsmgﬁld with
——-—"""".«-..—m,._-:v.-:.n
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the tremendous psychological disturbances that result from
love starved early years. For such youngsters, despair is a
natural state of mind.

They are the extreme end of the educational spectrum
and they number some ten or twelve percent of elementary
school youngsters. At the other end -- and in about the
same numbers -- are the specially talented youngsters who --
if we are to gelieve Marshall McLuhan -- are also dropping out
of schooliggr much the same reason? boredom and frustration.

Both groups present a special challenge to educators.
And none of us =< yet to devise more than partial sol utions.

We have some of the most expert people in the country
right here in this audience -- and if | ask ten of you how

best to deal with these special students, I bet I'll get as many

different answers.
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Debating educational pelicies and practices has heconiz

the intellectual parlor game of the seventies. The school room

has become the focal point of controversy and commotion -~ arnd
L :

this is goez?.[lf we don't stir things up a bit}if we avoid the

tough questions, we will never md e progre
‘( I-think it is important that we do not let ourselves bacome
defensive as educators, and that we do not becoma committed

to any one approach to the solution of these tough nroblems,
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An our concern for the motiiation of ou- <iudente, let uc remembe

that teachers al<o need motivationi Moct of youu ate familia:

Wi o B L I

with the reculte of the California experiment in which teacheand

were deliberately given falce 10 data o a control groun:of <tudentss
— PU——

(At the end of the experimental period, thace tudente who were
falsely reported to have high 1Qs tested substantially higher than
&Y -l S e |
students of the same intelligence whose 10Q's were accurately

reported to teachers.

TR e

<Th us it is ciear that teacher expectation plays an imperiant role

R T T O

in student achievement.
M TR S BRI AP T PO T AL e

Z\There is another -- and promising -- new entry in the ficld of

educational motivation -- the profit motive.

[?:-\ gy ﬁ"ﬁ:ﬁ b g
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This year a handful of school districts around the country are

contracting with private firms to teach reading to students who are
Konmsrese 9 L%
seriously I)ol gra(I° Ievoi

AThe coniracis provide that these firms will not be paid unless there
is demonstrated lmprovement in the skill level of the individual

PRREEE T

o student. .... notickee, no washee. ‘,

B e
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(I n other words, the technica! know-how of American industry is
4

finally being put to work on behalf of our IE,dSt ahle etudonts and

those who seem unanle to respond to more conventional dassroom

B Lt ™ it T T H B VAR R

instruciion.

A ITe L A0

These are important new developiments on our educational hori lzon,

and they hold much promise for the rutur'eAB ut they are by [0 means

C) the only new developments and they must be viewad in the contexi of

w Ay

our total knowledge of this business of mfor mmJ thw }ulxnu
w.fﬂi"-’fv’. T i s

—reaug



. | 001577

ZI do not for a moment quastion the importance of the

basic disciplines of literature, mathamatics, languages and the
X o 0T

i T

physical and biclogical sciencas,

ap————

Neither do | underrate the importance of the humanities,

the social sciences and the arts, for these are the core of

. mmaprastrae s 2 —— s ey v s s——r
O creative expression and, indeed, of education for participation

in a free society.
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But | believe too in the value of the exciting new comgu{er

PR Tr ey ey

techniques we have added to our educational tool kit, | We must

womgra =T g

have the courage and foresight to develop and use all the

R

new mechamcal aids and devices that contribute to the

T T AT S """25-'“ Wﬂ

learning process.

We cannot ignore -~ from timidity or lack of lmagmatlon i

e R T - =3p

| any of the new tools that educational research has produced

.....

e e —np

' for us,LVnsuaI aids, edubahonal telews:on teaching machines --

' all add |mmeasurably to our learning optims

)_-m.-\ g

< We are challenged by our need to comprehend and to

mastier the wonders of science and technology. Bui, we have
]

[ ol |

not yet begun to scratch the surface of the problem of retaining
our essential humanity in this vast new cybernetic wonderland.
j’{,\ And this | think is the unexplored wi‘derness today.

¥ ST e T

We can no more afford to think of education in terms of

curricula and technology than we can to think of schooling as

pr—— W PRORN ST T N
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L" - a product packaged in tidy little three and four year

segments.
L Education is experience and experience is life.
Educational progress tends to reflect public events --
e s i = T

wars, depressions, the post-war baby boom, the civil rights

movement and -- today especially -- the new mobility in our

nation.
LStruginng out of the great depressio?) our nation
L entered its second major international conflict -- World War 11.

Draft standards -- and the shock of tens of thousands of fine

young men rejected for illgteracy -- forced our nation to

p =

realize that bad education is highly transportable -- it
recognizes no city limits and no state lines.

/

rather than personal option.

¢ Thus education became a matter of community conzern n
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In the 1950's there was Sputnik, and Americans

additionally recognized thatjto a large extent, our national

A

security rested in the hands of those who controlled our
educational institutions.
Increasingly sophisticated thinking such as this led

to the National Defense Education Act, later tothe Elementary

T

and Secondary Education Act to the Higher Education Act,

-

and to expansion of federal assistance for vocatlonal educitzon

It led to the Teacher Corps, to Headstart and to other creative
Smm—— e

Federal efforts to work with the education commumty On/the

(TS S =y

state Iﬁvel it Iéd to\p:@re years of compulsory educatlon; broader --
and more contemporary i CUrrlcula tougher standards for
teacher certification, and more and more research_;:mto the

technology of education.
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But with all this progress -- and | don't question that
itis progress -- | think it is important to look back on

occassion, to recall, and to cherish, our heritage as

| teachers.

Today -~ as the same factors in schools that dehumanize
- -

e e

our children tend to dehumaniz_e_qur__teac‘[]ers -- | think

-

with special fondness of an old favorite definition of education

as ""Mark Hopkins on one end of a log, and me on the other." ‘
A With all our progress, with all our new tools and

techniques, it is this -- our gqmmon_@waﬂty -- that we must

Ay

nurture in our classrooms.

—

~

For only this kind of human and humane education can

m-—-l—.

give our children the tools to achieve a better Iifej unburdened

g s T x =1 Lt s

by the weight of ignorance and prejudice that hold back our

— pa—

generation,

—

0l o St P55
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The future of our democracy -- and perhaps the future
of mankind -- is directly related to how well we succeed in

this endeavor.
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